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Executive Summary

Educational programs in general have to be able to adequately adapt and implement changes when required. Generally, due to either changing demands from the working field or when the quality of the program needs to be amended, the study program needs to be further optimized. 

The central theme of this report is career preparation and how this is organized. European Studies as a study program has a very generalist approach which could contribute to a vaguely defined working field and thus possibly confused students about their future careers. In continuance, the various career preparing facilities and staff within The Hague University as well as within the European Studies program should be effectively contributing to the preparation of a European Studies student’s career. 

On behalf of the European Studies management team explorative research has been conducted in order to answer the main research question:  “How could the career preparation of ES4 students at The Hague University be (further) optimized by the European Studies management team?”
In order to answer this main research question, first of all, desk research through literature and internet sources has been executed to gather information on basic theory regarding career preparation and to gather information about the current situation of all the stakeholders involved in career preparation. These stakeholders are divided into three main levels: on central level (‘hogeschool breed’), on program level (regarding ES), and on student level (ES students and ES alumni). All of their roles in and possible contributions to career preparation will be examined. 
Secondly, field research through in-depth interviews has been executed to gather feedback on the information found through desk research and to gain insight on perspectives of both representatives of the stakeholders and of ES students and ES alumni. The research results have been analyzed in a gap analysis and the following could be concluded.
Based on the theory on motivation key features for a student to become motivated are clearly defined final goals, a structured path set out to achieve these goals, and that a clear overview of this process is provided. Various stakeholders involved in the career preparation are charged with providing the student with these key features, preferably in the right and complete order. It is, however, interesting to discover that the majority of the stakeholders are occupied with solely one feature instead of all three. To clarify, one stakeholder could be focused on providing a structured path without defining final goals (content problem), while another stakeholder could be focused on a structured path without providing a clear overview of the process (coordination problem). Though sometimes effective, it is not always clear how the various stakeholders are connected to each other while they are all concerned with career preparation. On top of that, the outcomes of their efforts are not sufficiently visible to students (communication problem). The conclusions per stakeholder are further explained in section 5.1.
The most important recommendations for the ES management team would be to create a career guideline for students, offer a separate course devoted to career preparation, implement LinkedIn into the ES program, and structure an alumni policy. The recommendations are further explained in section 5.2. and are categorized in the following order: what needs to be improved, what could be further improved, and what is going well.  
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Preface 

Over the last four years I have been studying ‘European Studies’ at The Hague University. This report will be the finishing touch of my studies. 

Apart from enjoying the possibilities of learning many new skills during this period I did find it difficult to define where I was heading towards. To clarify, the European Studies curriculum has a broad range of possible accompanying professional profiles. That would, in combination with a less clearly defined working field, in my opinion, automatically result into confusion about future career possibilities. However, when I speak with students who study law for example, they seem to have a clear idea about their future career possibilities as the areas of law are much more defined. The same can be said for language studies whereby one could become an interpreter, a teacher, etc. Many more examples can be given to support this idea. It was because of these other students that made me wonder how career preparation is actually organized within European Studies. With this report I will first of all research whether the idea of an unclear future career perspective is a personal experience or if it is broadly carried amongst European Studies students and curriculum staff. Secondly, I will evaluate all the stakeholders involved in the central theme of career preparation, their role and possible contribution to optimizing career preparations of ES4 students. It is fairly possible that I have overlooked useful relevant sources, possible by own doings. 

My main objective is to contribute to creating a better view of European Studies’ professional possibilities in the working field for prospective students by giving feedback to the European Studies management team. Working on this report has allowed me as well to discover to what extent I can implement skills acquired during my studies such as interviewing, researching and presenting skills but also managing data, sources and time.

My personal motivation was supported by the European Studies management team, as for them an evaluation of the career preparation aspect of their program is both beneficial as it is relevant. To my knowledge there has not been done a similar research within European Studies, nor have I been provided with one, which enhances my motivation.

I would like to thank the staff of European Studies for providing me with useful information and supporting me during my research. 

1. Introduction

The initial research proposal was to evaluate the whole European Studies program in search for improvement regarding international students of European Studies and their expectations of anything related to their European Studies period. In 2010 the Communication & Marketing department at Hague University decided to run a pilot using the International Student Barometer (ISB) (IGI Services, Ltd 2008).
As it turns out, ISB already has clear results with regards to expectations from foreign students concerning living and working circumstances and about the student background profiles. What the ISB does not measure is the employability of foreign students in the working field and their expectations regarding this matter. The previously mentioned department established the fact that a career preparation aspect has not yet been researched by this ISB tool. In addition, this tool is applied only to international students. This limitation raises at least two questions: What about the national students of European Studies and what about their career preparation. 
On behalf of the European Studies management team explorative research has been conducted in order to examine to what extent the career preparation could be further optimized by the European Studies management team. The findings and recommendations regarding career preparation of ES students have been processed in this report.

Initiatives have been taken by the European Studies management team to involve the working field in the European Studies program. On top of that, there are multiple career oriented facilities and staff present within The Hague University as well as within the European Studies program. However, there seems to be a gap between what is provided, with regards to career preparation and what is received by the student. More specifically, what is within the students reach when it comes to the informational outcomes of previously mentioned initiatives and other information about career oriented facilities within The Hague University? Moreover, to what extend do the same initiatives serve the students’ need for clarification about their career possibilities. Are these outcomes to be found sufficiently by the student? Possibly there could be a problematical sender-, message- and or receiver- communication. 
A glossary of used terms and abbreviations is to be found in section 6.2.
1.1 Problem definition

With the development of the European Studies curriculum in 1989, two considerations with regards to the labour market were leading:

· The expectation that a growing European integration would lead to an increase of international functions, especially aimed at European countries;
· A need for graduates who are broadly employable, flexible and willingly towards change, who are able to work in a team, if not in projects, in an continuingly changing labour market due to influences of technological developments and globalization of the business industry (Minkman, 2009, chapter 3.1).
This generalist approach however could contribute to a vaguely defined working field and thus possibly confused students. In continuance, the various career preparing facilities and staff within The Hague University as well as within the European Studies program should be effectively contributing to the preparation of a European Studies student’s career. In addition, it is questionable whether there is a clear communication between career oriented provisions within The Hague University, within the European Studies program, and the perception of career perspectives of European Studies’ national students. 
This report will not deal with the quality of the European Studies program though this is equally important for a fine match between European Studies and the working field.

1.2 Objective

The main objective of this research is to make an influential contribution to a better communication of both the provided career oriented facilities within the European Studies program as within The Hague University towards the student. In addition, special attention is paid to search for solutions to raise awareness of the students’ skills while searching for a match with certain professional profiles and or functions on the labour market.
1.3 Main research question
Educational programs in general have to be able to adequately adapt and implement changes when required. Generally, due to either changing demands from the working field or when the quality of the program needs to be amended, the study program needs to be further optimized. The latter could be caused by external evaluation such as the accreditation organisation or simply because the current program does not provide sufficiently in meeting the criteria internally set for graduate students. Thus with regards to the central theme, the previously mentioned situation leads up to the following main research question.
“How could the career preparation of ES4 students at The Hague University be (further) optimized by the European Studies management team?”
I will be using the following sub questions in order to find answers to the main research question.

Sub question 1

· What is currently being done on central level within The Hague University concerning the preparation of ES4 national students’ future career?

· Which stakeholders are involved?

· There relation to this subject?

· What could/are they contributing to optimizing career preparations of ES4 students?
Sub question 2

· What is currently being done on program level within The Hague University concerning the preparation of ES4 students’ future career?

· Which stakeholders are involved?

· There relation to this subject?

· What could/are they contributing to optimizing career preparations of ES4 students?
Sub question 3

· What is the perspective on student level of ES4 students on their future career?

· Who are the target groups and what are their characteristics?

· How are the initiatives and activities on both central and program level perceived by the ES4 national students?

· Are ES4 national students aware of the skills acquired during their studies that are needed in their future career?
Sub question 4

· What, if applicable, are the differences between current and preferred situation?

· Analyze results sub questions 1, 2, and 3. 

This will be an explorative research in order to create an outline of the current and possibly preferred situation regarding career preparation of national European Studies students. For possible follow-up in the future with more in-depth research this report could serve as a basis from whereon further investigation can be executed. In order to answer all of the previous questions, desk and field research was executed. 
By means of desk research information was found on the central theme of career preparation. 

The empirical field research will answer the main research question and the sub questions. The latter type of research was executed amongst spokespersons and staff of both European Studies as of The Hague University, recently graduated national students and alumni of the European Studies program. This type of research will provide insight as to what extend the various stakeholders are contributing to and or perceive the current state of communication.
1.4 Determination of the context

The research question, as mentioned earlier, is how the career preparation of ES4 national students at The Hague University could be (further) optimized by the European Studies management team. 
First of all, a chart is presented in which the European Studies program is situated in relation to the other relevant programs, the covering academy and the overall structure of the HHS. 










Figure 1.4.1: Chart HHS

More specified to the level of relevance of this research, a scheme has been designed to illustrate the ideal path for students towards their future careers. This illustration shows the core stakeholders involved in the research question. To clarify, figure 1.4.2. shows the main objective of the ES program, whereby the program provides the student with skills and competences through courses. In continuance, these students are expected to become aware of their obtained skills and competences during their studies, and thus to be prepared for their future careers. 
HEBO, recently changed to European Studies, stands for ‘Hogere Europese Beroepen Opleiding’. According to the dictionary Van Dale (1996), the term ‘beroepsopleiding’ means ‘cursus of school die direct voorbereidt op de vervulling van een bepaald beroep’ (Van Dale, 1996, p. 105). An English translation would be ‘a course or school which directly prepares one for the fulfilling of a certain profession’. Due to the absence of clearly defined professions provided during the ES program, question marks have been chosen to emphasize the possible gap between graduates and a suitable career.







Figure 1.4.2: Research focus

In continuance of the previous explanation of the main focus, it is of added value to place this process into context. In order to create an overview of the various stakeholders (incl. staff and facilities) involved in the evaluation and alternation of the ES program regarding the main theme of career preparation, another scheme has been designed. This figure (see fig. 1.4.3.) consists of three colors and allows the reader of this report to gain insight of current interrelated stakeholders. The color green represents the stakeholders involved on central level within the HHS. Blue represents the stakeholders involved at program level regarding European Studies. Lastly, the color red represents the stakeholders involved on a student level. 

The illustration could be perceived as a feedback circle, in which the various parties individually (structurally?) report back to the ES4 program. To clarify, a chain of intermediary relations between parties that are involved in the process of career preparation of national ES4 students is presented. Each and every stakeholder’s perspective, their main tasks and their relation to the research question will be dealt with further on in de chapter 4. 


























Figure 1.4.3: Research focus in context; feedback circle.

* NVAO: Nederlands-Vlaamse Accreditatieorganisatie 
2. Methodology
2.1 Research methods
This will be an explorative research in order to provide significant insight into the current and preferred situation. The field research was executed by means of (empirical qualitative testing), which entails establishing what occurs in reality through examination of the various relevant sources. 

This research has a cross-sectional character; in order to gain insight of each and everyone’s perspective and their possible contribution to optimizing career preparations of ES students, interviews have been conducted and information has been found amongst three levels of attention. 

· First level of attention: on a central level. Interviews have been conducted amongst representatives/staff of the HHS career oriented facilities. Those include: J. van Marle & K. Krepa (Communication and Marketing), T. van Dijk (Career Centre), and K. Triest  (regioregisseur), further specified in section 4.1.
· Second level of attention: on program level. Interviews have been conducted amongst European Studies career oriented staff. Those include: A. Minkman (Academy Director), J. Weitenberg (Academy Secretary), R. Rawal (ES Program Manager), C. Staats (Management assistant), and S. van Segeren (Internship Coordinator), further specified in section 4.2.
· Third level of attention: on student level. Interviews will be conducted amongst national students of the ES program who are currently in their last year, recent graduates and alumni (one or two year out), further specified in section 2.2. 

The added value of this method is to create a comprehensive overview including all of the stakeholders and their perspective, relevant to my research. This type of research is used when the topic or issue is new and when data is difficult to collect. Due to limited resources, the results presented in this report will remain mostly indicative. 
2.2 Research design of field research
In order to gather information about the first two mentioned levels of interest, both desk and field research will be used. In-depth interviews will be conducted which allows for the spokespersons of the various career oriented facilities within the HHS and the Academy of ES&CM to express a detailed view on the subject of career preparation of ES students. As a result, a comprehensive outline of the current situation regarding this matter could then be presented in the report.

In order to gather information about the third level of interest, mainly field research will be used. Interviews including a fixed range of questions will be conducted. The students will be divided over three target groups each presented with a similarly range of questions. The target groups will be current ES students in their last year of their studies, recent ES graduates and ES alumni who are one or two years past their graduation. 
2.3 Reliability 
As mentioned before, this will be an explorative research in order to provide significant insight into the current and preferred situation regarding students’ career preparation. Therefore, the results presented in the entire report will remain mostly indicative due to limited resources, but should serve as a basis of first insight into the theme of student career preparation from whereon further investigation could be executed in the near future. 

Further on, the part of researcher naturally plays a role in the execution of this research. Own experiences and feelings could influence the questioning during the interviews as well as the interpretation of collected data could partly be liable to the subjective opinion of the researcher. 
Apart from interviews with students, HHS staff and ES staff, written documents will be used as well. The latter include - amongst others- the accreditation report, the management review, statistics from the Reflector and HBO-Monitor, Academie Ontwikkelings Plan, OpleidingOntwikkelings plan and more. To increase the reliability of this research, the information gathered from interviews and previously mentioned written documents will be reviewed by the supervisor appointed to the researcher by the final assignment committee. This is mainly done for internal purposes and for readers familiar to the subject. For the external readers and those who are less familiar to the subject, audio recordings of personal interviews have been made and are available upon request to ensure full transparency of the research.
2.4 Interviews
As mentioned before, in order to collect information about the first two mentioned levels of interest (“central” and “program” level) in-depth interviews will be conducted. And in order to gather information about the third level of interest (“student” level) interviews including a fixed range of questions will be conducted. For both type of interviewing permission from the respondents to record the conversation has been asked for. 

The spokespersons within the first and second level were approached via email. Further on, appointments were made to conduct the interview. The information gathered from in-depth interviews with spokespersons within the first and second level of interest will be supported by documentation where needed before it is processed in the report. Again, by documentation is meant the accreditation report, the management review and statistics from the Reflector and HBO-Monitor, Academie Ontwikkelings Plan, OpleidingOntwikkelings plan and others. The interviews conducted within these two levels varied in length depending on the requested information.

The target groups in the third level (“student” level) were approached via their student email account, through Facebook online, and via Alumninet (part of the HHS website). In order to decrease the change of socially desired answers amongst the target groups in this third level of interest, the respondents were informed prior to the interview that their input would be processed anonymously in the report. The interviews conducted in the third level varied in length from 15 minutes up to half an hour depending on the length of answers given by the respondents. All of the interviews within this third (“student”) level were conducted during the month of November 2011.
2.5 Analysis of qualitative data
In order to analyze the gathered qualitative data, firstly the information was reduced through elimination of sections irrelevant to this research. Secondly, the answers given by the respondents to each question have been sorted in a separate document. In addition, all remarks and comments concerning incidents and emotions have been sorted in a separate section in the same document. Data has been analyzed with as starting point the central theme, thesis and context of the research. In continuance, connections were made between the various outcomes. This process of analyzing has been leading towards formulating results, the discussion part and the conclusions of this research.
2.6 Literature research
Through desk research theory has been collected in order to define the theoretical context in which the subject of student career preparation is researched. Via in-depth interviews with staff of the HHS career oriented facilities as well as through interviews conducted amongst ES career oriented staff, supporting documentation has been gathered relevant to this research. This supporting documentation includes the information available for students on the HHS website and information gathered via ‘medewerkersnet’. The information available to students concerned brief explanations of the career oriented facilities within the HHS. The information gathered from ‘mederwerkersnet’ consisted of policy papers on academic level and on program level, the NVAO report, statistics of the Reflector and the HBO-Monitor, and more. Internet as an important resource has been used all throughout the process of this research.  
3. Basic Theory

Desk research as a research method will be used mainly for the first part of my research. This method has been chosen as it will help define the central theme of career preparation. The added value of this method is to review available written information about the various facilities within the HHS, the ES program and about their policies regarding the central theme of career preparation. In addition, desk research will also be used as a tool to find out whether relating theories applicable to my research exist. By means of gathering literature and or data, two types of theory can be found. The first type of theory will helpful in defining the context in which career preparation is situated. External sources, such as books and news articles have been used for this type of theory. What has been published about it and what theory can be found about processes involved in the preparation of a student’s career? The second type of theory is retrieved from internal sources such as the management review, statistics from the Reflector, course books and from the document on Roles, main tasks and competences in the European Studies course. The latter type of theory will be about creating an outline of facts, thoughts and policies, regarding career preparation, dealt with within the ES program at the HHS. 
3.1 Career preparation in a broad context
In the context of motivation theories and political beliefs.
An important part in the process of preparing a student for his/her career is to examine the process of motivation. In ‘Human motivation’, R.G. Geen describes the concept of motivation and the three main steps involved: “1: Defining a goal to which the person aspires. 2: Choosing a course of action that leads to attainment of the goal. 3: Carrying out the chosen course of action” (Geen, 1995, p.3). The first step is defined by factors such as need and demand. The second step involves commitment and the third is to enact a strategy to carry out the chosen commitment and to finally achieve the set goals. An overview of the chosen course of action and making sub goals that are within reach are equally as important. If a person is confident about his/her personal abilities to obtain a (sub) goal and the (sub) goals remain clear all throughout the process, it will thus be most likely and possible to actually achieving it (Geen, 1995, p. 37). In translation to students preparing for their careers these steps are equally applicable. For example, a (male) student’s goal could be to fulfill a certain position/function within a company. The second step would be to equip himself with skills, knowledge and competences required for that certain job. Finally step three would involve a strategy as to organizing this path towards his goal. He would have to consider and balance out the possibilities and steps involved of achieving his goal. The choice of a suitable education is an important decision he would have to make, and very much part of his strategy. Moreover, he would have to wonder whether the chosen educational course is offering the right program in order to provide him with the knowledge, skills and competences required for the job desired by him, his main goal.
Another point of interest with regards to career preparation would be, a point of view expressed by the VVD, a political party in the Netherlands. In 2011 an article was written by the VVD, advocating that universities (and of applied sciences) should be obliged to inform prospective students how many of their predecessors have jobs that match their study and what level of salary they get paid. According to Stef Blok (Fractievoorzitter VVD-Tweede Kamerfractie), students are not sufficiently aware of the job possibilities that match their choice of study. Many students are under the impression that they are studying something useful and valid, while numbers show that many of their predecessors are currently unemployed. It goes without saying that prospective students are allowed to choose whichever field of study they prefer, but they should at least be informed about the statistics on their predecessors beforehand (Blok, 2011, para. 2).
3.2 Career preparation through a European Studies perspective
As mentioned in the preface the perspective of a future career is with some studies more clearly defined or known than with other studies (for example with ES). An illustration of such differences will be presented by means of graphics retrieved from the Reflector (student satisfaction survey). This is an electronically held survey on a yearly basis amongst students at the HHS. Results per curriculum are constantly compared with their accompanying academy results and the latter are simultaneously compared with the results at the HHS level. One question in particular, close to the research subject, is: ‘Binnen mijn opleiding krijg ik een goed beeld van de beroepssituaties waarin ik later terecht kan komen’, a translation would be the following: Within my education I am provided with a clear perspective of the professional situations I could possibly be part of’. The following graphics represent the results from European Studies (HEBO) and HBO-Rechten regarding this question. For clarification of the used abbreviations in the graphics: De HHS = The Hague University, Opleiding = ES program, Academie = Academy of ES&CM
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Figure 3.2.1: Reflector graphics, 2011

 
Figure 3.2.2: Reflector graphics, 2011
From the previous graphics can be concluded that the image on career perspectives at ES is not nearly as close as to neither that of the academy nor that of The Hague University while at HBO-Rechten for example the image with regard to this matter is very similar to the other two levels. More graphics from the Reflector for comparison can be found in appendix 1.
However results may be interpreted, the ES management team continues to promote a clear idea of what their current students should represent: “Students will be trained to become a European Professional, which means that, during their studies, they will acquire the proper qualifications (competences) to start working as a junior professional in multicultural organizations in either the private or the public sector whilst having a special focus on Europe. Those qualifications include: a thorough knowledge of key topics in the field of European Studies, advanced skills in intercultural communication, proficiency in 2 modern foreign languages and a set of general management skills” and “It is the European Studies Academy’s ambition to develop in its students a set of personal characteristics, such as creativity, entrepreneurship and the willingness to make a personal contribution to the development of Europe” (Roles, main tasks and competences in the European Studies course, 2009, para. 1).

As mentioned in the management review (2009) with reference to the development of the ES curriculum in 1989, one of the two considerations with regards to the labour market was that there would be “A need for graduates who are broadly employable, flexible and willingly towards change, who are able to work in a team, if not in projects, in an continuingly changing labour market due to influences of technological developments and globalization of the business industry” (Management review, 2009, chapter 3.1). This vision relates to the expanding part of the contemporary working area where it is no longer sufficient to know a particular job and being able to execute its tasks. These days an employee is expected to have knowhow about multidisciplinary competences in order to work in and grow with a company’s direction. 

In order to evaluate whether the working field is matched to what students are being prepared for at European Studies, several initiatives have been opted. Amongst them is the ‘werkveldcommissie’, ‘werkvelddagen’, internships feedback, ‘opleidingscommissie’ and more. As a part of a continuing research these initiatives are asked for their input and feedback to the ES management team. Due to the continuingly gathered and registered information from these specific groups the ES management team will be able to make informed decisions with regards to alterations of the ES program (Verhage, 2004, p. 251). All of these initiatives will be further discussed in the results part of this report, more specifically on program level.
4. Results  
4.1 Research results on central level
As mentioned in the introduction, chapter 4 will be about gaining insight on perspectives of representatives/staff of the HHS career oriented facilities, the perspectives of ES career oriented staff, and the perspectives of ES students regarding the central theme of career preparation. All in order to find out about their role in and possible contribution to optimizing career preparations of ES students. 
An important note concerning the information presented in chapter 4 is required. As mentioned in section 1.3, the ES program, similarly to other study programs, in general has to flexibly be able in adaptation and implementations of changes when required. It is for this reason that possibly less recent information is presented. In other words, the ES management team is continuingly working on improvements for the study program and processes to ensure quality. Thus it is possible that the findings in this chapter 4 have been subject to change. 
Section 4.1 will deal with perspectives of representatives/staff of the HHS career oriented facilities thus on a central level and is build up around the stakeholders referred to in the color green, as part of the feedback circle (fig. 1.4.3 on page 14). 

The Career Centre

This chapter will start off with the career oriented facilities within the HHS. To begin with, the role of the Career Centre. This facility is accessible to all students enrolled at the HHS. Its main purpose is to provide students with guidance and impartial advice through services with matters that concern them and that are study related. Matters such as choice of study, doubts regarding this choice or doubts about their personal interests, motivation, abilities and other study related insecurities. Amongst others a couple of examples of tools and services that are provided within this facility are the Interests Test, Study Attitude and Motivation Test, Competencies Questionnaire, Job Market Orientation Discussion, and Creating a Plan of Action (Loopbaancentrum, n.d.). One year after graduation, a student is still allowed to approach the Career Centre and is provided with guidance and support in the process of how to find a job. 
Gathered from the interview conducted with T. van Dijk (studie- en loopbaanadviseur at the Career Centre) the Career Centre’s relation to this subject would be that there is a group of ES students who approach the Career Centre every year, mostly at the end of their studies. These students, almost graduates realize not to be sure about their job possibilities, or which jobs are matched to their field of study. T. van Dijk mentions that the students experience the ES program as being too broad and without a clear end product in terms of career perspectives. As a consequence the student is usually faced with a dilemma. On the one hand they could choose to continue their studies via a master’s program, which is sometimes perceived as postponement by the interviewee. On the other hand, if another study is not an option, students would have to face reality as it were and start finding out what their abilities, skills and competences are in order to find a job that matches their study and interest. Another interesting observation was made by T. van Dijk, about students postponing their graduation as their motivation to graduate has decreased, due to unclear future prospects (T. van Dijk, personal interview, September 19, 2011).

The Career Centre perceives itself to be a supporting facility for students, but emphasizes that the basic information with regards to career preparation should come from the ES program. That includes personal development, career objectives/possibilities and future prospects. In addition, they have noticed that their facility together with its provisions and services is possibly insufficiently known by the ES program. A reason for this could be that the Career Centre is mentioned briefly in the first year alongside a list of other student supporting facilities and staff. However, as the student usually does not yet require such support in the first year, it is questionable whether the previous list of facilities and staff is remembered by the student when necessary. A result of that could be that the student is unaware of the existence of this career oriented supporting facility. The Career Centre does spread pamphlets on a regular basis amongst all the study programs within the HHS and they introduce themselves as well if requested by a particular study program. However, the ES program has not requested this in the past. Apart from this type of promotion the Career Centre has posted information on the university website and posts news on the university portal as well. If however, more students were aware and or are recruited to make use of the services provides by the Career Centre, this facility would need more staff as they are currently a relatively small facility (T. van Dijk, personal interview, September 19, 2011).

The regioregisseur
Another career oriented facility would be the regioregisseur. K. Triest (Teamleader of the regioregisseur) explained how this facility was established about 10 years ago by Marion Vernijn of The Hague University. The intention was and still is to provide solutions for demands from the ‘Midden Klein Bedrijf’, by means of using students’ expertise. This demand from the ‘Midden Klein Bedrijf’ has been leading in the functioning of the regioregisseur as a facility. This facility receives about 800 demands each year varying from projects – implementable and executable during a student’s study program- , to final projects and internship assignments. Recently, the HHS has started to redirect students to the regioregisseur in order to find (final) projects and internship assignments provided by the ‘Midden Klein Bedrijf’. The regioregisseur has become the key figure in supply and demand.  All the connections spread from on the one hand the *VNONCW, Kamer van Koophandel, the municipals of the Hague and Zoetermeer, and the Midden Klein Bedrijf, and on the other hand the TU Delft, The Hague University and ROC Mondriaan have made the regioregisseur a successful intermediary tool and worthwhile to continue (K. Triest, personal interview, August 19, 2011). 

By approaching the regioregisseur and eventually subscribing themselves there, ES students are being connected to the working field. They come in touch with real assignments, assignment providers, and businesses. Since 2009, about 50 ES students have registered with the regioregisseur. This number was retrieved through a program called Carerix, used by the regioregisseur. This program also enables the user to view what ambitions registered students have when they approach the regioregisseur. After entering the search words: ‘European Studies’ or ‘HEBO’ - amongst general information about 50 registered students - also the following information under the column ‘ambition’ was found. A notable amount of these 50 registered student’s answers were about being involved in international communication processes, learning more about a company and  gain work experience. The results in Carerix indicate there is a need from ES students to explore the working field, to be involved in business assignments and develop themselves personally. The plain results about this search request can be found in appendix 4. 
The added value of the regioregisseur thus would be the growing awareness amongst students about their capabilities and the possibilities on the job-market for when they graduate. (K. Triest, personal interview, August 19, 2011).
* VNO-NCW: “The Confederation of Netherlands Industry and Employers (known as VNO-NCW) is the largest employers’ organization in the Netherlands. VNO-NCW represents the common interests of Dutch business, both at home and abroad and provides a variety of services for its members” (VNO-NCW, 2012, para. 1).  
Internal student evaluation

The HHS participates in two types of evaluation survey. One is called de HBO-Monitor and the other is called the Reflector. Both evaluation surveys are conducted on a yearly basis. By means of a report, the university as well as the individual academies is enabled to see the results. 

The HBO-Monitor is an elaborate multiple choice questionnaire executed by the ‘Researchcentrum voor Onderwijs en Arbeidmarkt (ROA)’ of the Maastricht University, conducted amongst one-year-out alumni. This an evaluation survey whereby each year alumni are approached and invited to participate in this survey.  This survey is used by the HHS to measure and value the point of view of alumni translated into scores. 
The latest available HBO-Monitor was conducted in 2009 and for the Academy of ES&CM; a number of 66 alumni were participating. Under the heading ‘Study program as a basis to start on the labour market’, the academy scored relatively higher than the national score. Whereas under the heading ‘Introduction about study and job possibilities’ the score of the academy was slightly lower than the national score (HBO-Monitor, 2009, p. 59). 

The fixed range of questions asked in this survey leave too much room for different interpretations. Moreover, alumni are only able to answer narrow questions. As with all questionnaires, this is not something new. It is acceptable that the fixed range of question is both the strong as it is the weak feature of a questionnaire. It is strong as it is easily processed and thus realizes a higher quantity level. It is weak as there are multiple interpretations of the answers given by the respondent due to the narrow questions asked. This results in an invalidity of the quality of the survey.

In addition, the response rate of the HBO-Monitor for the whole of the HHS was only 37%, which is not a very high response rate. In conclusion, the HBO-Monitor is insufficiently able to reveal a comprehensive point of view from the alumni nor is it entirely representative for the whole group of alumni. It provides rather an indication. There is thus a need for a different approach in retrieving feedback from this group. This could be done by means of interviewing, a more accurate questionnaire or a combination of both (Kwaliteitsplan en –handboek, 2011, p. 8).

The Reflector - the other evaluation survey - is used to measure the satisfaction rate amongst current students within the HHS and again as well within each academy and individual study curriculum. The students are approached via their school email accounts. As previously illustrated in the chapter 3.2, the most recent Reflector conducted indicates that ES has a remarkably lower score compared to the score on both academic level as on HHS level with regards to the question: ‘Within my education I am provided with a clear perspective of the professional situations I could possibly be part of’. In comparison to the HBO-Monitor, the same can be said about the Reflector with regards to its response rate. In 2009 only 21,7% of the ES students responded to the survey invitation (Kruis, Vreeburg & Zijlstra, 2009, p. 11). Again this results in a less representative image of the satisfaction rate of ES students. As mentioned in the ‘Hoofdrapportage’ reasons for low response could be the number of other research and surveys conducted amongst students all throughout the year (Kruis, et al., 2009, p. 10). The results of the Reflector 2010 – 2012 have been analyzed by the ‘Kern Team’. According to them “One of the most important sources of information of student feedback and input comes from the Reflector” (Reflector 2010-2012, 2011, para. 1). These results will be further explained in section 4.2.    
4.2 Research results on program level 

This part of the research results will be about gaining insight on perspectives of representatives of the ES career oriented staff and facilities regarding the central theme of career preparation. In other words, on program level, and is build up around the stakeholders referred to in the color blue, as part of the feedback circle (see fig. 1.4.3.). All in order to find out about their role in and possible contribution to optimizing career preparations of ES4 students. 

NVAO

The “Nederlands-Vlaamse accreditatieorganisatie” assesses every ‘hbo-opleiding’ once every six years whether they obtain the national hbo-standard. An ‘hbo-opleiding’ is only allowed to continue to exist when it is approved of by the NVAO. In order to conduct a thorough assessment of each ‘hbo-opleiding’ a list of criteria has been set. The accreditation report is based on documentation provided by European Studies. This documentation includes the management review, study guide, *OER and other supporting documents. The NAVO analyzes the documentation provided by European Studies according to their list of criteria. It is for this reason that the accreditation report as a leading document will be dealt with. In order to categorize information for chapter 4 (research results) only specific paragraphs and sections regarding career preparation have been retrieved from the accreditation report. As the NVAO has accredited the ES program in 2009, supporting references have been made to more current documentation in order to update the information where possible.

*OER: Onderwijs- en Examenregelingen

Professional Profiles

It is stated in the accreditation report of the NVAO that students do think the ES program is responding sufficiently to developments in de working field. The students themselves however, are less aware of future job possibilities. According to the study program, the latter usually becomes clearer towards the end of the ES program (Adviesrapport, 2009, p.15).  
This ES program, however, defines the following possible jobs, “for junior professional international marketing and export are given as examples: (international) sales manager, (customer) relations manager, country (product) manager en branding specialist” and “for junior advisor international public policy are given as examples: political assistant, policy advisor European & International Affairs, Europees (international) beleidsmedewerker en program manager (NGO)” (Adviesrapport, 2009, p. 11). 
To continue, the study program outlined - apart from Europe Specialist - nine management roles: Intercultural Communicator, Team Builder, Mentor, Innovator, Broker, Figurehead, Administrator, Coordinator, and Advisor. These roles are constantly present throughout the whole curriculum whereby students acquire skills and basic knowledge and can explore each role, of personal favor to a greater extent (Adviesrapport, 2009, p. 7). 
As mentioned before, the results of the Reflector 2010 – 2012 have been analyzed by the ‘Kern Team’. Solutions are provided to the issue that ES students have no clear picture of the jobs that they can obtain after their graduation. These solutions entail: ES meets Alumni, other alumni events, quest speakers, and alumni profiles in the semestrial handbooks (Reflector 2010-2012, 2011, para. 9). As of last year, according to the ES management team “the ‘Kern Team’ has worked on Professional Profiles that can be used to give students and staff a better perspective of where our graduates end up” (Broekhoven, Sánchez & Rawal, 2011, para. 12).

Another interesting development mentioned by the Academy Director (A. Minkman) is the choice of a large group of ES graduates to continue their study by doing a master at university level instead of finding a job right after their graduation. In their final year of the ES program, students appear to be more occupied with thoughts on following a master’s program or even travel abroad for a year instead of thoughts on the search for a job (A. Minkman, personal interview, October 5, 2011). 

Internal Quality 

Another important part of ensuring the quality of the study program is the internal quality control. The quality control as currently developed enables feedback from students, lecturers, members of ES management and accreditation reports to be included in the assessment of the program. The more optimized the ES program runs, the higher the quality and thus - to a certain extent - the career preparation of the student will be. The NVAO has valued the evaluation cycle of European Studies to be good. First of all, the study program uses periodical feedback from students by means of the Reflector, HBO-Monitor, research amongst current and withdrawing students, and from prospective students (after information days and pilot study days). In continuance, the ‘curriculumcommissie’ consisting of ‘kerndocenten’ is occupied with evaluating the study program on a yearly basis. Finally, a quality manual called the PDCA-cycle (Plan-Do-Check-Act) has been introduced recently which describes all the procedures and responsibilities regarding quality within the Academy of ES&CM. At the same time this cycle serves as an ideal calendar or guideline for when each part of the organization is being evaluated. It also connects all the various inputs in one clear scheme. The PDCA-cycle is, however, not always used in practice but should be fully running in the next couple of years (Adviesrapport, 2009, pp. 43, 45). The NVAO has advised that it is important to detect whether measures for improvements do actually lead towards improvements (Adviesrapport, 2009, pp. 43, 45).  As a result of this advise, a process was initiated in the ‘Kern Teams’ of ES to analyze the results of last year’s Reflector with as main objective to focus on getting to the root of the issues (Broekhoven, et al., 2011, para. 3). These issues entail: Feedback, Content Knowledge of Staff, Profiles of Graduates, and Study Load (Reflector 2010-2012, 2011).
ECS

The educational career supervision (ECS) has become an important part of the study program. An educational career supervisor is assigned to a group of students for the entire length of the study program. This supervisor monitors the progress a student makes, study related. That is done by means of annual meetings on fixed dates and assignments to be made by the student and handed in prior to these meetings. Such assignments entail amongst others, reflection on the main roles, personal and professional developments. The career supervisor focuses on promoting the study progress, personal developments and professional orientation (Management Review, 2009, p. 9, 10). If needed, students are referred to the dean, the ‘vertrouwenspersoon’, the student psychologist or the Career Centre (Management Review, 2009, p. 63).
Social Networks

Social networks such as Facebook and LinkedIn have also proven to be useful media online to build up a social/professional network. Facebook is mostly known for to be a social network. As LinkedIn provides in suitable formats to find people on career orientated criteria, this social network is more equipped for professional purposes. Both could contribute a great deal to expanding a student’s network and could definitely serve as a career preparing tool. According to the internship coordinator (S. Segeren), European Studies has set up a Facebook account which has already up to at least 2000 members, consisting of alumni and current ES students. Messages and notifications about social events are received well through this medium. If however, guest speakers are requested for, it appeared to be more effective to approach students personally via email. LinkedIn is not as actively used as Facebook by the ES program and has therefore less ES students and alumni members (S. Segeren, personal interview, September 19, 2011). 

LinkedIn does have interesting features. This professional online network has three main objectives: Re-connect, Power your career and Get answers. To elaborate, “finding past and present colleagues and classmates quickly, discover inside connections when looking for a job or new business opportunities, and last but not least a personal network is rather quickly build up with industry experts willing to share advice” (LinkedIn Corporation, 2011). “LinkedIn represents a valuable demographic for marketers with an affluent & influential membership” (LinkedIn Corporation, 2011, para. 4). Using LinkedIn appropriately and implementing it strategically could definitely be contributing towards building a career and/or network, or at least create a broad range of possibilities.

Internships

Internships in general serve to provide students with the opportunity to experience real professional situations in which they are able to test their obtained skills and knowledge during their studies. This is also an opportunity for them to network, learn about a company and themselves whilst at the same time the student forms an opinion about the particular working field. Internship placements are obtained through own networks, the European Studies internship data base and to a lesser extent through the regioregisseur. An important advantage of this period is on the one hand the working field is explored while on the other hand the ES program is promoted through a student’s presence within the company. A large portion of the internship offering organizations, companies and institutions are very pleased with ES student interns. With regards to the internship evaluation, new evaluation forms have been designed with special room for feedback and suggestions for improvements. Starting this year attention will be paid to whether certain areas need structural adjustments (S. Segeren, personal interview, September 19, 2011). 

Working Field Involvement

Within the HHS a relation management project has started in 2008. Prior to this project the Academy of ES&CM will have the ‘stage project bureau’ make an outline the existing relations with the working field. Moreover, lecturers of the ES program currently have their own personal connections/relations to the working field. A main objective of the relation management project is to structure these connections/relations and make them visible. In continuance the ES program would like to enhance the contact between lecturers and the working field by the following objectives:

· Involving the working field in the ES program

· Search for external internship assignments

· Have as many lectures as possible supervise internships

· Support lecturers who would like to participate in a lecturers internship

· Promote Company visits
With regards to the supervision of internships it is important to have mainly educational career supervisors benefit from this experience given their role in the job orientation processes of the students (Management Review, 2009, p. 61). 

With regards to the initiatives opted to involve the working field into the ES program the following has been said. The study program has one ‘werkveldcommissie’ consisting of four representatives from the working field. Due to a more specific focus on non-governmental organizations, a representative for this field is being searched for. The main task of this commission is to reflect on the ES program from an outside perspective - the working field in this case -. Similar to the benefits of internships is that an important advantage of these meetings is on the one hand the working field is explored while on the other hand the ES program is promoted. The ES management team encountered this to be a complicated commission due to the various activities ES graduates go on to do, there is not one ‘werkveld’ for the ES management team to address (Broekhoven, et al., 2011, para. 16). 
However the ES management team, including the ES program manager (R. Rawal) has expressed their wish for this commission to become more proactive instead of reflective. The composition of this commission is due for slight changes as well. In this commission will be involved a couple of program coordinators and a regular teacher. This will ensure a more dynamic composition that serves as a soundboard where trends, future perspectives etc. can be discussed. This ‘werkveldcommissie’ will ideally meet twice a year starting from January/February 2012 (R. Rawal, personal interview, December 8, 2011). In addition, drawings of a list of companies and organizations is currently worked on, who on a regular basis will be able to provide the ES program with assignments, projects and themes (R. Rawal, personal interview, December 8, 2011). As a preferred outcome, the working field will be more involved in the ES program and thus hopefully be more visible to the students. 

Another suggestion was made regarding the fact that 60 to 70% of ES students continue doing a master’ program after graduation from European Studies. The idea had been opted to instead of organising a ‘werkveldcommissies’ there should organized a ‘master commission’ or a combination of both. A reason for this could be that it is not clear anymore whether the ES program is educating students to find a matching job straight away, or for them to be prepared for a master at university level. But until there is such clarity, the ES management team will continue to optimize working field involvement (R. Rawal, personal interview December 8, 2011).
Further on, so called ‘werkvelddagen’ are being organized by the previously mentioned representatives together with ES staff to discuss contemporary themes. During these days, ES staff will visit companies and organizations and discuss the skills and competences needed for students to be matched to prospective jobs and the other way round. Similar to the benefits of internships and the ‘werkvelcommissie’ is that an important advantage of these ‘werkvelddagen’ is on the one hand the working field is explored while on the other hand the ES program is promoted. A point for improvement has been made that constant structural attention is needed concerning the composition of this group, charged with preparations and execution of those ‘werkvelddagen’ (Adviesrapport, 2009, p. 8). The ES management team has organized a ‘werkvelddag’ for 2010-2011 and intents to have one such day per academic year (Broekhoven, et al., 2011, para. 15). 
Last semester the internship coordinator organized a ‘bedrijvendag’ as there were many students who requested this. On this day a representative from a company is invited as guest speaker at the HHS, whereby students are able to ask questions. When the day came, not many students were left to participate (S. Segeren, personal interview, September 19, 2011).

With reference to the relation management project contacts with the ‘Midden Klein Bedrijf’ have been intensified through the regioregisseur. As the regioregisseur is part of the HHS, these connections to the ‘Midden Klein Bedrijf’ are beneficiary to the ES program as well. Students are able to find internships, internship assignments, or final project. The other way round, the ES program is as well approached to take on certain assignments. However, students are able to find their own internships and assignments as well through other channels, mainly their own networks (Management Review, 2009, p. 61).
4.3 Research results on student level 


The initial design for this part of the field research, as mentioned in the methodology was to divide the students over three target groups each presented with a similarly range of interview questions. However, during the process of interviewing it became clear that there was no evident difference in answers between the three target groups. In order to provide this report with a research population of some extent the three target groups have become one. Due to a low response rate the amount of students approached have been changed from 15 to 10 in total. Moreover, possibly comparable research in the future will require a significantly larger group of students in order to gain more representatives results. Nevertheless, clear and perhaps refreshing perspectives, suggestions and recommendations can be drawn from this part of the research.

Section 4.3 is build up around the stakeholders referred to in the color red, as part of the feedback circle (fig. 1.4.3. on page 14). This section in continuance of the previous sections will present information on Student and alumni involvement. This information is retrieved from the accreditation report, management documents and personal interviews. However, this part of the results will mainly deal with the outcomes of the interviews conducted on a student level regarding the central theme of career preparation.

Student Involvement

The accreditation report valued the facet of involvement of staff, students, alumni and the working field to be sufficient. Students value their involvement in the internal quality control to be low and experience a feeling of not having much influence on policy level. Overall, the content of education is being evaluated sufficiently by the study program, though the students are not structurally informed about the results and plans. The ‘jaarteams’ will start to inform the students about this matter after the semester evaluation. This should lead to a broadly carried sense of involvement for the students and thus increase the response to questionnaires (Adviesrapport, 2009, pp. 46, 47). As mentioned before, students’ involvement through feedback serves the quality control. In return, the students learn about the reasons and objectives of the study program. This ultimately, raises a sense of awareness among them about their possible future careers.  
In addition, the study program is being valued through the ‘opleidingscommissie’ consisting of at least four students. Preferably students introduce own topics relevant to the program during these meetings. A new guideline for this commission and its procedures was implemented since January 2010 (Kwaliteitsplan en –handboek, 2011, p. 15). 
Alumni Involvement
Alumni, regarding their expertise and approachability are as well insufficiently explored yet (Adviesrapport, 2009, pp. 46, 47). Moreover, there is no structured plan of action for the involvement of alumni in the ES program. There is an Alumni Association which in the past has been quite structured including year reports, a program and even a bank account to finance events. That has changed most likely because of a need for new members in combination with changing persons in charge of this association and in combination with new budgetary regulations. There still is a budget, but the association, as any other facility, needs to justify each and every spending carefully, for obvious reasons. The association does have its own website, the Alumninet. When registered to this group a student is able to create their Curriculum Vitae, find other graduates, send and receive messages, participate in discussions, conduct surveys, look into vacancies, and register for events (Alumni, n.d. para. 2). The association has become less active since these changes. Currently, in practice, events in which almuni are a part of are usually organized ad hoc by the internship coordinator on  request by the ES management team. On the other hand, more compulsory structuring is also not desirable according to the internship coordinator (S. Segeren, personal interview, September 19, 2011). 

Last year, at the first event of ‘ES student meets Alumni’ which was compulsory, 400 students attended. This event was repeated later that year with a turn up of about 20 students. This session was not compulsory for the student. It is not advisable to make every event compulsory, as the initiative and motivation has to come mostly from the student (S. Segeren, personal interview, September 19, 2011). However, the ES management team has indicated to having plans to increase the social contact between alumni and current students. By means of more events planned throughout the year and a revitalization of the HHS Alumninet (Broekhoven, et al., 2011, para. 14). The added value of an intensified contact between ES students and alumni would naturally be sharing experience, inform each other, and building a professional if not a social network thus preparing one selves for their future careers.
A remarkable reason for concern has been stressed upon about ES alumni. As about 60 to 70% of them go on to do a master after they graduate, the question arises whose alumni they will be? Are they ES alumni or alumni of another study where they follow their master? In that respect it is also unclear whether the information gathered from alumni about future job possibilities and perspectives is even applicable to current students who are in the phase of preparing themselves for their future careers. This has been a subject of debate. In addition, it might even be more logical to focus on some kind of a ‘master commission’ or such instead of involving the working field to the extent that the ES program is currently doing. However, these developments are still up for discussion (R. Rawal, personal interview, December 8, 2011). 

Interviews amongst Students

The group of interviewed consisted of national students of the ES4 program who are currently in their last year, recent graduates and alumni (one or two year out). The added value of these outcomes is that they represent, to a certain extent, the view of students. It is suggested before that a student’s opinion is valued highly with the regards to ensuring the quality control. This method has been chosen as an alternative for questionnaire such as the Reflector and the HBO-Monitor. As mentioned before, both of these surveys have a relatively low response rate and are therefore less representative. An advantage of this type of interviewing is being able to select questions more focused on the central theme: career preparation. Another advantage would be a direct personal communication, where some questions lead to new questions along the way. All contributing to a more comprehensive understanding of the student’s perspective. Bearing in mind the limitations of this small in-depth research, this could very well serve as an alternative for possible future approaches of ES students and alumni. 

Results in this section will be presented in the order of the questions asked during the interview. Firstly, the original question is presented. Secondly a summarized answer is given. The plain outcomes are categorized per question in appendix 3.  The interviews were divided into three themes. The first theme is about the students’ awareness of skills and competences learned during the ES program. The second theme is about career preparation and the third theme if applicable is about skills and competences used and or needed during their current jobs.
Theme 1: Bekendheid met de door European Studies centraal gestelde rollen, vaardigheden (skills) en beroepsprofielen. 
Question 1

Naar aanleiding van een analyse over de verschillende rollen die junior European professionals waarnemen binnen de organisaties waarin zij werkzaam zijn, heeft de Academie van European Studies een aantal (management) rollen benoemd waarop ze de opleidingsinhoud hebben afgestemd. Naast European Specialist zijn er 9 specifieke rollen geprofileerd. 

Omcirkel de 9 rollen waarop jij denkt dat gedoeld wordt:

1. Team Builder

10. Advisor


19. Coördinator 
2. Researcher

11. Manager


20. Head hunter

3. Mediator

12. Interpreter 


21. Secretary


4. Administrator

13. Mentor 
 

22. Innovator

5. Organiser

14. Diplomat


23. Specialist

6. Governor

15. Recruiter


24. Intercultural Communicator

7. Analyst


16. Broker (Net Worker)
 
25. Inspector

 

8. Entrepreneur

17. Figurehead 


26. Promoter


9.    Controller

18. Lobbyist
An overall majority have indicated the following roles: Coordinator (9), Intercultural Communicator (8), Lobbyist (8), Organiser (8), and Team Builder (9). Six of them selected as well the role of Researcher, Advisor and Innovator. Five of them selected the role of Manager. Selections made over the other 17 remaining roles were somewhat equally divided.
Question 2

Voordat je de volgende vraag gaat beantwoorden, omcirkel op welke type organisatie je je richt: “publiek” of “privaat”.

Je wordt gevraagd jezelf te presenteren binnen een ( publieke of private ) internationaal opererende organisatie met ambitie. Welke, bij ES opgedane, vaardigheden (skills) ga je noemen die ze met jouw aanstelling gaan binnenhalen? 

Half of the respondents chose “public” of whom all answered intercultural communication to be a skill. Four of them answered as well working in projects and languages. The other half chose “private” and all agreed on languages as a skill. To a lesser extent knowledge of marketing and presenting skills. 
Other individual answers were: working in teams, organize, present, plan, diplomatic communication, research skills, negotiation skills and multidisciplinary skills.

Question 3

Voordat je de volgende vraag gaat beantwoorden, omcirkel op welke type organisatie je je richt: publiek of privaat.

Kun je functies of banen noemen waarop je vanuit je European Studies diploma in alle redelijkheid zou kunnen solliciteren? Zo ja, benoem ze eens. Zo nee, ga door naar vraag 5.

A wide variety of answers led to the following jobs and functions: 

Public: 
Overheid, EU, Parlementaire functies, europees platform, ambassades, beleidsmedewerker, beleidsadviseur, communicatie adviseur/medewerker op de dienst internationale samenwerking van de provincie, festival organisatie, medewerker/projectmanager interrecht programma’s, Informatie Centrum Europa Direct (organiseren jeugdparlements), educatie centrum, consulaat assistent, gemeentelijke beleidsfuncties, iets met communicatie, marketing communicatie, overheid, banken,  goede doelen werkzaamheden, vertegenwoordiger.

Private:
 Internationale organisatie-commercial, international accountmanager, web developer, ambassade, export medewerker, businessconsultant, customer service representative, functies binnen EU, functie bij internationale organisatie, export manager, PR, Pr medewerker, medewerker communicatie afdeling, communicatie manager. 

Feedback: The overall opinion regarding this question was that a master is needed in order to specialize in something. Another collective remark was made that the ES program never really spoke of specific jobs, rather areas and working fields you could go on to work in. A sense of ‘missed-out’ regarding this subject occurred. This question is considered difficult.
Question 4
Zo ja, hoe ben je dat te weten gekomen? (meerdere antwoorden mogelijk, wel rangorde aangeven: 1= meest relevant): door uitwisseling, door stage, door opleiding (ES), Persoonlijk netwerk, Uit krant/tijdschriften/vakbladen/internet, Vanuit logisch redeneren 

The majority knew of these jobs and functions through the internship and to a lesser extent from newspapers/magazines/journals/internet. A small group also selected the ES program as a channel. 
Question 5
Wat vond je van de voorgaande vragen? (Vul het rondje in van het voor jou passende antwoord) Heel moeilijk te beantwoorden, Moeilijk te beantwoorden, Neutraal, Gemakkelijk te beantwoorden, Heel gemakkelijk te beantwoorden

The answers to this question were equally divided over the middle answers: difficult to answer, neutral and easily to answer.

Theme 2: Hoe evalueer je carrière voorbereidende initiatieven /evenementen georganiseerd vanuit European Studies die zouden moeten bijdragen aan jouw carrière voorbereiding. 

Question 1

Kun je initiatieven/evenementen opsommen die European Studies op het gebied van carrière voorbereiding heeft georganiseerd? Zo ja, benoem ze eens. Zo nee, ga door naar vraag 4. 

Common answers were: Internship preparation (7) international (wilwegdag) (4), ES student meets Alumni(3), Bedrijvendag (2). 

Other individual answers were: bezoek Europees Parlement, carrière informatiemarkt.
Feedback: All the organized career oriented events are too informal. The internship is compulsory and perhaps it is for that reason that it is effective and contributing. 
Question 2
Hoe ben je die te weten gekomen? (meerdere antwoorden mogelijk, wel rangorde aangeven: 1= meest relevant): Via de portal, Via Blackboard, Via mondelinge overdracht van medestudenten, Via mondelinge overdracht vanuit docenten, Via ‘Link’ (hogeschoolblad, ES), Of anders: mail

A top three of answers can be retrieved from the respondents input: Via the portal, Via Blackboard, Via verbal communication with fellow students.  

Question 3
Dragen deze initiatieven bij aan je carrière voorbereiding? (Vul het rondje in van het voor jou passende antwoord): Voldeed helemaal niet aan mijn verwachtingen, Voldeed onvoldoende aan mijn verwachtingen, Neutraal, Voldeed voldoende aan mijn verwachtingen, Voldeed helemaal aan mijn verwachtingen
The majority replied neutral and a smaller group indicated it did not sufficiently meet my expectations
Question 4
Wat heb jij aan initiatieven getoond om jezelf voor te bereiden op je carrière?
Common answers were Stage(4), Master(4), and Curriculum Vitae on internet (monsterboard)(2). 

Other individual answers were: loopbaancentrum, tijdens afstudeerscriptie adviserende rol geoefend, uitzendbureau, lijst met vacature websites elke dag/week bijhouden, startersbanen.nl, detacheringbureaus via internet,nationale vacaturebank, wacht tot afstuderen,naar school gaan

Question 5
Wat zou je ES aanraden ten aanzien van carrière voorbereiding? 

Common answers were: ES student meets Alumni te vrijblijvend(3), carrière voorbereiding aanbieden als verplicht vak(3), duidelijkheid over beroepsperspectief(3), aanscherpen bewustwording skills & competences (bij diploma uitreiking keek iedereen daar verbaasd van op nadat deze werden opgesomd)(2), bedrijven uitnodigen ter informatie (een dag uit het leven van)(2). Meer het veld in d.m.v. bedrijfsbezoeken voor beeldvorming van haalbare functies(2),

Other individual answers were: Voorlichting, vanaf het eerste jaar het eventuele beroepsbeeld bij zowel privaat als bij publiek duidelijk maken, ES is breed maar toch moet je weten wat er allemaal mogelijk is, inhoudelijke vakken, beleidsstukken schrijven, carrière gerelateerde opdrachten implementeren, alumni contacteren,  in laatste jaar tip meegeven waar en hoe je kunt solliciteren,ES banenmarkt om bedrijf en student bij elkaar te brengen (vraag en aanbod), ministage van een week in 1e/ 2e jaar; iedere dag bij andere afdeling binnen bedrijf (publiek/privaat)gekoppeld aan Slb opdracht, 

Feedback: The practical side of the ES program including skills and competences is in order. On the one hand it is inconvenient that the program is so broad, as it is unclear what specific job possibilities there are. On the other hand this diversity has proved to be useful in a sense that you are able to adapt or recompose your Curriculum Vitae regarding skills and competences that are required for a specific job your applying for. Obviously the latter does not apply for all types of jobs. 
Question 6
Waar ga je als eerste naartoe wanneer je met onduidelijkheden zit over je beroepscarrière? 
Zo ja, heeft dat geleid tot een beter carrière beeld? 

Four responded: N/A, reasons for this were plans for a master and no idea where to look for help.

Other individual answers were: Loopbaancentrum (which helped), Studieloopbaan begeleider(which helped), met medestudenten spreken (did not help), internet/google.

Question 7
Kun je in het algemeen stellen dat het ES studie programma jou in staat gesteld heeft om je voor te bereiden op je beroepscarrière?  (Vul het rondje in van het voor jou passende antwoord):  Zeker niet van toepassing, Minder van toepassing, Neutraal, Enigszins van toepassing, Zeker van toepassing.

The majority leaned towards a positive answer varying from neutral to definitely applicable. A small minority answered less applicable.
Theme 3: Toegepaste vaardigheden tijdens huidige baan.  

Question 1

     Welke vaardigheden, gerelateerd aan het European Studies programma, gebruik je het meeste tijdens je huidige  

      baan?
Common answers were: interculturele communicatie(3), Presenteren(2), organiseren,writing in English(2). 

Other individual answers were: persberichten schrijven, diplomatieke vaardigheden, lobbyen, Excel, verkooptechnieken, marketing & communicatie,  teamplayer, multidisciplinair.
Question 2
             Zijn er vaardigheden die je vanuit European Studies hebt gemist, maar die wel nodig zijn binnen je huidige baan?  

             Zo  ja, welke zijn dat? 

Individual answers were: beleidstukken schrijven, nee, SPSS: research system waarin je gegevens kunt verzamelen bijvoorbeeld bij een enquête, time management/prioriteiten stellen.
Question 3
Stelling: de beroepsverwachtingen, opgedaan tijdens het volgen van het European Studies programma, sluiten goed aan bij mijn huidige baan. (Vul het rondje in van het voor jou passende antwoord): Volledig mee oneens, Mee oneens, Neutraal, Mee eens, Volledig mee eens

The majority leaned towards neutral and disagree.
Overall Additional Comments

The general feeling derived from these interviews was mostly that the student has been studying for four years, but it is not clear to them what direction they were heading for? Though they all acknowledge to have learned and obtained a broad variety of useful skills and competences during practically based courses. Especially the internship preparation was considered to be really useful in raising awareness about their future careers. In spite of these practically based courses, they seem to be unaware of the future possibilities ahead of them; more specifically, future career possibilities that match their ES Degree. The students in return suggest there should be implemented more career oriented courses or workshops, preferably part of the program and thus compulsory. Not necessarily extra reflective assignments as currently done during ECS.  They would like to learn more about professional possibilities, where to search for jobs, how to define what types of jobs to look for and even how to sell the skills and competences learned at European Studies during a job interview. That way the subject of career perspective is dealt with on a regular basis and becomes much more a part of the student’s perception. In addition, those who did start working after their studies share the thought that the position they had initially applied for was merely coincidental and is not necessarily derived from a clear career path that supposedly started at European Studies. Those who were less confident in finding a job, due to either their young age or an absence of being specialized in anything, continue studying via a master. In addition, during the interviews, students have expressed their satisfaction of being asked for their opinion and all hope to be of help with regards to improving the ES program with special attention to the career preparation.
4.4 Gap Analysis
   

After having answered sub question 1, 2, and 3 (page 11) it is time to process these results by means of an analysis of the possible gaps between the current and preferred situation and thus provide an answer to sub question 4.  To clarify, the gap analysis will combine the theory, as outlined in chapter 3, with the results from chapter 4. This analysis will help formulate conclusions and recommendations on possible improvements in order to optimize the ES program regarding the career preparation of ES students. 

The gap analysis will focus on to what extent career oriented aspects such as initiatives, services, facilities, and perspectives are supported, perceived, or even known by the various stakeholders involved in that career preparation. Where do all these aspects overlap and where are they not interrelated and thus create gaps. At random the following aspects will be analyzed: the theory of R.G. Geen on motivation will be connected to the PDCA-cycle, to the working field involvement, and to the student’s career perspective. Also the following important aspects will be analyzed: the effectiveness of alumni policy; track communication; social networks; internships; student involvement; evaluation surveys; the master phenomenon. 

Motivation theory combined to the PDCA-cycle

The PDCA-cycle is a good initiative or at least a first step towards reorganizing or even restructuring quality control processes within the Academy of ES&CM. Nevertheless, in the current stage it seems to be ‘yet another task to do’ for the people involved. Those people include amongst others the ES management team, kernteams, opleidingscommissies, and lecturers. The cycle focuses mainly on time lines and on the question of who is responsible for what task. In this PDCA-cycle, however, it is not clearly defined what needs to be achieved in terms of final objectives when it comes to quality control. This is where the motivation theory could be applied.  As long as there are no clearly defined final objectives - together with the absence of task monitoring - this could thus lead to total ineffectiveness. Without a clear overview of what persons (involved in the PDCA-cycle) should be doing and what it is they are working towards, this form of bureaucracy is mainly time consuming and causes frustration amongst these persons. As a consequence, they would gradually become less motivated to contribute their part to the PDCA-cycle. 

Motivation theory combined to the working field involvement
Initiatives such as ‘werkveldcommissie’, ‘werkvelddagen’, and ‘bedrijvendag’ are valuable initiatives in order to gain feedback from the working field into the ES program. According to the motivation theory these initiatives are mainly concerned with defining final goals for the ES program. In the same context we can put the statement made by the VVD which as well solely has to do with the final goals; by obliging ES for example to publish what jobs can be obtained after graduation. However, another key feature of the motivation theory is to provide a clear path towards achieving a final goal. It is not clearly described how results from the previously mentioned initiatives are processed or implemented into the program, and thus are made visible to the student.
Motivation theory combined to the student’s career perspective
The student at the same time is situated in the process of following the ES program in order to ideally find a job matching to their studies. On the one hand, professional profiles of possible jobs have been made and management roles have been described and translated into the ES program. On the other hand students experience not to be aware of these job possibilities or what kind of job to look for. For example, in the interviews conducted amongst students they did manage to select as a majority 4 correct management roles out of 9. At the question about possible jobs and whether they could mention examples, mostly working field/areas were mentioned, after a long pause as they considered this question to be difficult. The overall opinion was that a master is needed in order to specialize in something. 

Another collective remark was made by the students that the ES program never really spoke of specific jobs, rather areas and working fields you could go on to work in. A sense of ‘missed-out’ regarding this subject occurred. Despite efforts from to ES program to prepare students for their future careers, students do not share the idea that the four year program they have been participating in is leading towards a clearly defined goal. This causes frustration and confusion amongst the students. This is where the motivation theory could again be applied.  As long as there are no clearly defined final objectives, in terms of job possibilities and career perspectives, students are less motivated to even graduate within four years. In addition, they could also be less motivated to start working straight after their studies and as a consequence they enroll themselves for a master’s program or they go on traveling for a year. These consequences are recognized by T. van Dijk (Career Centre). Besides clear final objectives students also need to have an overview of the processes and paths set out to achieve those final objectives. The student is provided with the ‘studiepuntentabel’ which outlines the amount of credits, the study load in hours, and when each exam is conducted. It supposedly serves as an overview during their studies. The ‘studiepuntentabel’, however, does not provide an explanation of the connection between the various courses offered. In conclusion, students experience not to have neither a clear goal when studying at European Studies nor do they have a clear overview of the path set out to achieve this goal. Those two features are key features to become motivated.
The effectiveness of alumni policy
The issue that ES students have no clear picture of the jobs that they can go on to hold upon graduation was derived from the Reflector. Solutions to this issue were provided by the Kern Team. These entail, ES meets Alumni, other alumni events, quest speakers, and alumni profiles in the semestrial handbooks.  However, from the student’s perspective can be concluded that solutions such as ES meets Alumni and other alumni events seems to only be effective if made compulsory. In addition, the Alumni Association has become less active but it seems to be a matter of revitalization of this association. The students, as retrieved from the interviews, do suggest there to be implemented more career oriented courses or workshops, preferably part of the program and thus compulsory. Not necessarily extra reflective assignments as currently done during ECS.  They would like to learn more about professional possibilities, where to search for jobs, how to define what types of jobs to look for and even how to sell the skills and competences learned at European Studies during a job interview. By implementing career oriented courses the topic of career preparation is dealt with on a regular basis and becomes much more a part of the student’s perception. 

Track communication

Further on, from the interviews with students it can be concluded that when having any questions or confusion about their future careers, professional abilities as well as possibilities, they do not know the tracks where to go in order to find help. Those who contact their Educational Career Supervisor, encounter this to be the end of their search. Even though this would be the person who could refer them to for example the Career Centre. The point of view of the Career Centre is that this facility is insufficiently known or integrated by the ES program. 

Moreover, the Career Centre as a career oriented facility is hardly mentioned in any of the documents such as the management review, the NVAO accreditation report, the ‘Opleidings Ontwikkelings plan’ or in the ‘Academisch Ontwikkelings Plan’. The Career Centre however is able to provide solutions for ES students who have questions, doubts and or are confused about their career prospects. 

Social networks

In continuance of alumni involvement, most invitations for social events sent to alumni are done either via Facebook or via email. LinkedIn is used to a far lesser extent than Facebook. Bearing in mind Facebook mainly serves the social network of both current ES students as ES Alumni. LinkedIn serves as a career preparing tool. However, there seems to be no structured plans for involving this social medium into the ES program.

Internships

The internships have proven to be a very useful experience in the eyes of students. It definitely contributes to become more aware of job opportunities, what skills the student possesses, and what skills are required for the job. An important advantage of this period is on the one hand the working field is explored while on the other hand the ES program is promoted through a student’s presence within the company. A large portion if the internship offering organizations, companies and institutions are very pleased with ES student interns. As students are able to find internships placements easily, mostly through their own network but still as well through the European Studies internship database, the regioregisseur is approached to a far lesser extent.

Student involvement

In continuance, from the Reflector can be concluded that students do not feel involved in the process of changes occurring within the ES program. Moreover, they experience a feeling of not having much influence on policy and program level. The content of education is being evaluated sufficiently by the study program, though the students are not structurally informed about the results and plans. The ‘jaarteams’ will start to inform the students about this matter after the semester evaluation. In addition, students would be able to give feedback to the program and policies through the ‘Opleidingscommissie’ consisting of students. However, this commission has been revised recently and yet has to prove its effectiveness in the upcoming years. Nevertheless, through the ‘Opleidingscommissie’ they would be more involved but even more so they would feel involved/committed which can result in more motivated students as the results of their feedback is dealt with more direct and made visible. In addition, - during the interviews, students have expressed their satisfaction of being asked for their opinion and all hope to be of help with regards to improving the ES program with special attention to the career preparation.

Evaluation surveys
Both the Reflector and the HBO-Monitor appeared to be unable to receive a representative response from both current ES students and alumni. A reason for this could be either the high amount of other types of surveys conducted among these target groups or the general feeling coming from students that their opinion and feedback is not processed and dealt with sufficiently by the ES management team. The outcomes of both surveys despite the low response rate, however, are seriously dealt with by the ES management team. Moreover, these outcomes are sometimes leading in preparing management documents or during alterations made to the ES program. 
The master phenomenon
As mentioned before, a large percentage of the ES students choose to do a master at university level as a continuance of their studies (for various reasons). According to both A. Minkman and R. Rawal, this number is up to 60 to 70% of the ES students. The idea had been opted to instead of organising a ‘werkveldcommissies’ there should organized a ‘master commission’ or a combination of both. A reason for this could be that it is not clear anymore whether the ES program is educating students to find a matching job straight away, or for them to be prepared for a master at university level. Gathered from the interviews with students, those who are continuing for a master, are not concerned with preparing themselves for their careers because they are continuing their study in a different way.  

5. Conclusions and Recommendations 
5.1 Conclusions 
In the previous chapter the various stakeholders involved in, their relation to, and their possible contribution to career preparation have been analyzed. All in order to find answers to the main research question: How could the career preparation of ES4 students at The Hague University be (further) optimized by the European Studies management team? In this section, conclusions to the outcomes of the entire research and based on the final gap analysis will be given. This will be done by maintaining the same order as in chapter 4.
The Career Centre as a career preparing facility is very useful. However, gathered from the interview with T. van Dijk (Career Centre) insufficiently known by the students and perhaps even by the ES program. Reason for this could be the short introduction of this facility within the program in the first year only. Hardly any further reference to the Career Centre is made afterwards. Neither in the ES program, nor in the ES policy papers such as the management review, the ‘Opleidingsontwikkelingsplan’, the accreditation report etc. 

The regioregisseur has proven to be a key feature of supply and demand. On the one hand with regards to (final) projects and internships assignments for students to execute and on the other hand for businesses to find solutions to their issues. The regioregisseur is mentioned sufficiently as career preparing tool in the ES policy papers such as the management review, the ‘Opleidingsontwikkelingsplan’, the accreditation report etc. 

Internal evaluation surveys such as the HBO-Monitor and the Reflector are – according to the ES management team – both considered important evaluation tools of retrieving students’ opinion. The outcomes of both surveys, despite the low response rate, are seriously dealt with by the ES management team.  Given that the outcomes are dealt with seriously, the ES management team might as well consider different approaches in order to increase the response rate. 
Professional profiles are not sufficiently visible to students according to results from both the Reflector and the student interviews. These professional profiles are however generally described in the ES policy papers such as the management review and in the Roles, main tasks and competences in the European Studies course. The ‘Kern Team’ is working on professional profiles based on feedback from the working field and ES alumni. Bearing in mind the diversity and the extent of professional possibilities of ES graduates due to the broadness of the ES program.
Internal quality within ES is important - for obvious reasons - to ensure the quality of the program, and thus the quality of career preparation of ES students. The PDCA-cycle, described in the ‘Kwaliteitsplan en -handboek’, is created to organize the quality control. In spite of its ineffectiveness to a certain extent, this cycle could become a useful tool if only final goals in terms of quality would be defined and an overview of the path toward these goals is made clear for the persons involved.
The educational career supervision (ECS) monitors the progress a student makes, study related. If needed, the student is referred to the right person for his/her particular issues. The overall experience from students (retrieved from the interviews) was that in case of doubts, confusion and questions about career perspectives they were not referred further and the student’s search ended at the ECS, instead of being referred directly to the Career Centre.
Social networks are used insufficiently by the ES program. Facebook is merely a social network. LinkedIn could be very useful as a career preparing tool as it enables anyone to discover connections regarding business opportunities, build up a network with industry experts and share advice. Using LinkedIn appropriately and implementing it strategically could definitely be contributing towards building a career and/or network, or at least create a broad range of career possibilities.
Internships are a valuable experience for both the student as for the internship providing organizations. Whereas the student is able to experience real professional situations, test their own skills and competences, the ES program is promoted at the internship providing organization. The majority of these organizations are very pleased with ES students. A more structured plan of feedback from both sides would fully optimize this career preparing period.
Working field involvement into the ES program has been done through the following initiatives: ‘werkveldcommissie’, ‘werkvelddagen’, ‘bedrijvendag’, internships and through the regioregisseur. These initiatives, together with the support of ES alumni, contribute to describing professional profiles. It is unclear to what extend outcomes of these initiatives are visible to students. According to R. Rawal (one of the program managers) the ‘werkveldcommissie’ should become more proactive instead of reflective. On top of that, suggestions were made to establish a ‘master commissie’ considering the high percentage of ES students choosing to follow a master after obtaining their ES degree.
Student involvement as an idea is very much welcomed by the students. Currently, however, they do not think they have much influence in the ES program. Plans have been made for the ‘jaarteams’ to start informing the student of the changes made to the program partly retrieved from student’s feedback. In addition, ‘opleidingscommissies’ will become more active. More student involvement and understanding that their opinion is valued seriously by the ES management team, leads to both motivated students as to more insight into the program and thus to a better sight on future career possibilities.
Alumni involvement is important to gain insight at firsthand about the working field. There is no structured plan of action for the involvement of alumni into the ES program. Recently, solutions have been opted to intensify the contact between current ES students and ES alumni. A better contact would enable both groups to share experience, inform each other, and build up a professional network. The Alumni Association on Alumninet (online) is not as active as it used to be. It seems to be a matter of revitalization of this association.
Student perspective with regards to career preparation is remarkable. In spite of acknowledging the advantages of the practically based courses offered at ES they seem to be unaware of the future possibilities. Internships have been considered the most valuable contribution to the students’ career preparation. Suggestions have been made to implement more career preparing courses, compulsory if necessary. This in order to gain insight of career possibilities all throughout the four year ES program, and to create an overview of the path towards their future careers. 
Overall conclusion

Based on the theory on motivation key features for a student to become motivated are clearly defined final goals, a structured path set out to achieve these goals, and that a clear overview of this process is provided. Various stakeholders involved in the career preparation are charged with providing the student with these key features, preferably in the right and complete order. It is, however, interesting to discover that the majority of the stakeholders are occupied with solely one feature instead of all three. To clarify, one stakeholder could be focused on providing a structured path without defining final goals (content problem), while another stakeholder could be focused on a structured path without providing a clear overview of the process (coordination problem). Though sometimes effective, it is not always clear how the various stakeholders are connected to each other while they are all concerned with career preparation. On top of that, the outcomes of their efforts are not sufficiently visible to students (communication problem).
5.2 Recommendations
This entire research has been executed in order to examine to what extent the ES management team could further optimize the ES program regarding the career preparation of ES4 students. The most important criterion for possible optimization recommendations is that they would have to be time efficient. If costs could be maintained or even reduced along the process that would naturally be appreciated.
Firstly, recommendations will be given regarding the outcomes of this research whilst considering the criteria set for these recommendations. They will be presented in the following order: what needs to be improved, what could be further improved, and what is going well. Secondly, other recommendations will be given that could be useful in the future in case more time and or financial budget will become available. 
What needs to be improved:
- The student’s perspective on his/her future career is unclear. Reasons aside, possible recommendations are as followed: 
· Prepare a career guideline: Solely focused on career preparation, where to go and find answers to career related questions; including an outline of professional profiles. This guideline would enhance the communication between the various stakeholders involved in the career preparation.
· Offer a separate course devoted to career preparation: Spread over 4 years, in the form of one or two compulsory meetings each year. Matters to be discussed during this course would be: how to find a job, where to look for jobs, what jobs are corresponding to the ES degree. Further on, how to prepare for a job interview, by means of writing example letters of application based on real jobs, by means of role play, and learn how to sell your skills. The latter is valued as very useful during internship preparation. Such a course would create awareness of skills and competences acquired during the ES program and how to practically translate those to a student’s future career.  
· Have students organize a ‘bedrijvendag’ for themselves as part of ECS. Whereby   

each student can choose a company, an organization or an institution of own interest to visit. In preparation of this day the student will have to justify a course of action during that day in an ECS assignment. For example, a fixed range of questions to research would have to be conducted both before and during the visit with room for own input. The student would have to set up an appointment with an employee of the chosen business. 
- LinkedIn as a career preparing tool is used insufficiently. LinkedIn is beneficial to both the ES program and the student. Recommendations would be:
· LinkedIn could be used by the ES program in order to maintain contact with both current ES students and ES alumni. Through this social network, ES will be able to view the qualities and expertise of both these groups. If needed for a course, a seminar or quest lecture, matching students could be approached via LinkedIn to participate. This is an interactive, time saving, and cheaper tool for the ES program to use expertise of students in order to educate and prepare other students.

· Another implementation of LinkedIn could be to have ES students create an account in their first year and to adjust their personal profiles when needed. Over the years they will be able to expand their professional network and thus prepare themselves as well for their future careers. Attention, however, needs to be paid to what extend ES is able to oblige students to create an account online. Using LinkedIn appropriately and implementing it strategically could definitely be contributing towards building a career and/or network, or at least create a broad range of possibilities.
- A structured alumni policy is absent. Possible recommendations would be: 

· Intensify the contact between current ES students and ES alumni by means of organizing compulsory ES student meets alumni events and using LinkedIn.
· Revitalize Alumninet, in order to maintain good relations with ES alumni. This could lead to a higher response rate to the HBO-Monitor and thus a more representative outcome. Given that these outcomes are dealt with seriously by the ES management team. 
· Create an ‘Ideas box’ on the HHS website for alumni to easily provide input without detours or connections. As the portal is no longer available for alumni as soon as they graduate, but they still might have valuable information, advice and suggestions for current students regarding their future careers.

What could be further improved:

- Feedback from both the working field and students should become more visible to the student. Means to assure this would be:
· Structurally have ‘jaarteams’ inform students about the outcomes of the ‘werkveldcommissie’ and the ‘werkvelddagen’. 

· Re-enforce ‘opleidingscommissie’, consisting of students. Define final objectives and manual for this commission. Organize feedback sessions within this commission to report outcomes back to members of commission followed by a report to inform the rest of the students about these outcomes. This report could be published on blackboard or via school mail accounts.
-  PDCA-cycle is ineffectively executed yet. 
· This cycle would possibly need to be fine-tuned in order for it to be implemented and executed. In order to realize a higher quality, clear final objectives need to be defined by the ES management team. Only then, together with monitoring control of the continuing processes a high quality of this cycle and thus the career preparation will be obtained. 

What is going well:
- The regioregisseur as a career preparing tool: maintain current state of relations with this facility.

- Internships as a career preparing tool: is further optimized with recently new evaluation forms.
- The ES responds adequately to external developments and the working field. 
Other recommendations:

- Given the high percentage of ES students choosing to follow a master after obtaining their ES degree it would be recommendable for the ES management team to decide whether they want to educate ES students to become professionals or to prepare them for a university level. 
-While searching for information required for this research, it can be concluded that the HHS Website and portal are not always most logically organized or even sufficiently provided with information regarding career preparation. If financial budget will become available at some time in the future, this would be worth looking at. 

- Given the low response rate to the Reflector and the HBO-Monitor it could be useful to approach students differently. One approach could be to conduct in-depth interviews with students and alumni. However, time would have to be available to consider this type of approach.
Epilogue
During this research and especially while conducting interviews with students I have gained some interesting insights. For example, it was revealing to discover common ground with these students when dealing with questions about European Studies from family, friends and colleagues. Especially with regards to the inability to explain in full and clearly what it is exactly I am studying and what kind of jobs I could fulfill upon graduation. 
European Studies seems to be situated in a phase typical problem. Whereby on the one hand contemporary society is used to concrete and fixed jobs with long lasting labor contracts. While on the other hand future professional situations will probably be organized more flexible including fulfilling roles between jobs instead of just one particular profession. This could very well mean employees are expected to adapt to rapid changes in the working field, be flexible where job descriptions are concerned, and are expected to be able to communicate with a wide variety of personalities, cultures, and nationalities if not languages.

European Studies in that respect is ahead of its time, but that could still leave a feeling of being undefined or not belonging. Nevertheless, European Studies does prepare its students for this future reality. I realize I could never before choose what it was I wanted to be when I grew up. Apparently I choose well when deciding upon European Studies as this study program has prepared me to fulfill a role in between the many professions.  
Probably I am not defined; I hope to be a promise.
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6.2 Glossary of used terms and abbreviations
In this section an explanation of the used concepts derived from the central question and sub questions will be given. As a result, defining the key concepts, used in this report, eliminates multiple interpretations for the reader of this report. The concepts have been arranged in alphabetical order.  
Academy of ES&CM: The HHS is build up with many academies. The ES4 program (curriculum) together with 3 other curricula, is part of the academy of European Studies & Communication Management (ES&CM). Some documents used as reference in this report refer to the academy of ES&CM. The results retrieved from these documents relevant to this research, in general only reflect on the ES4 program. 
Alumni: European Studies students who are one or two year past their graduation.

Career: ‘a job or profession that you have been trained for, and which you do for a long period of your life’ (Longman, 2003, p. 222).
Central level: the various stakeholders (incl. factors and facilities) within The Hague University, ‘hogeschool breed’,  involved in the evaluation and alternation of the ES4 program regarding the central theme of career preparation.
Competency: ‘the ability to do something well’ or ‘a skill needed to do a particular job’ (Longman, 2003, p. 311). It is a combination of knowledge and skills related to a certain area of expertise. Competences are referred to in the module guides of each course within the ES4 program for students to illustrate the competences they have acquired during that course.
ES management team: A group of people in charge of coordinating and executing the European Studies-4 program, showing adaptive behavior towards changing demands from the working field and from students, enabled to implement changes. Also referred to as ES.
ES program / study program: In full, the European Studies program. A European oriented curriculum developed to equip students with skills and competences they will need in order to fulfill a profession in an internationally operating organization with ambition. By any reference to the ES program / study program in this report is meant, the four-year European Studies program offered to Dutch students.
(ES)(4) Student(s): Dutch students participating in the ES (4) program.

Future career: “Students will be trained to become a European Professional, which means that, during their studies, they will acquire the proper qualifications (competences) to start working as a junior professional in multicultural organizations in either the private or the public sector whilst having a special focus on Europe. Those qualifications include: a thorough knowledge of key topics in the field of European Studies, advanced skills in intercultural communication, proficiency in 2 modern foreign languages and a set of general management skills” (Roles, main tasks and competences in the European Studies course, 2009, para. 1).

HHS: An educational institute that serves as an umbrella organization for various educational curricula, students and provisional facilities. This institute will be sometimes referred to as The Hague University (de Haagse Hogeschool). When spoken of career oriented facilities or staff on a central level, again The Hague University is meant.
Preparation: ‘to provide someone with the training, skills, experience etc that they will need to do a job’ (Longman, 2003, p. 1290). According to the mission statement of ES4, “It is the European Studies Academy’s ambition to develop in its students a set of personal characteristics, such as creativity, entrepreneurship and the willingness to make a personal contribution to the development of Europe” (Roles, main tasks and competences in the European Studies course, 2009, para. 1).
Professional: ‘showing that someone has been well trained and is good at their work’ (Longman, 2003, p. 1308) or ‘someone who has a lot of experience and does something very skillfully’ (Longman, 2003, p. 1309). 
Program level: the various stakeholders (incl. facilities and staff) within the ES4 program, involved in the evaluation and alternation of the ES4 program regarding the central theme of career preparation.
Skill: ‘an ability to do something well, especially because you have learned and practiced it’ (Longman, 2003, p. 1547). Skills are referred to in the module guides of each course within the ES4 program for students to illustrate the skills they have obtained during that course.
Student level: the various ES4 student target groups including current last year students, recent graduates and alumni plus other student oriented initiatives involved in the evaluation and alternation of the ES4 program regarding the central theme of career preparation.
Appendices
Appendix 1. Comparative results career perspective (Reflector graphics, 2011)
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Figure appendix 1.1: Reflector graphics, 2011

Figure appendix 1.2: Reflector graphics, 2011
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Figure appendix 1.3: Reflector graphics, 2011

Figure appendix 1.4: Reflector graphics, 2011

Appendix 2: Vragenlijst aan huidige laatstejaars ES4 studenten, recentelijk ES4  afgestudeerden studenten en één of twee jaar oude ES4 Alumni
Thema 1: Bekendheid met de door European Studies centraal gestelde rollen, vaardigheden (skills) en beroepsprofielen. 

Naar aanleiding van een analyse over de verschillende rollen die junior European professionals waarnemen binnen de organisaties waarin zij werkzaam zijn, heeft de Academie van European Studies een aantal (management) rollen benoemd waarop ze de opleidingsinhoud hebben afgestemd. Naast European Specialist zijn er 9 specifieke rollen geprofileerd. 

1.Omcirkel de 9 rollen waarop jij denkt dat gedoeld wordt:

1. Team Builder

10. Advisor


19. Coördinator 
2. Researcher

11. Manager


20. Head hunter

3. Mediator

12. Interpreter 

21. Secretary


4. Administrator

13. Mentor 
 

22. Innovator

5. Organiser

14. Diplomat


23. Specialist

6. Governor

15. Recruiter


24. Intercultural Communicator

7. Analyst

16. Broker (Net Worker) 
25. Inspector

 

8. Entrepreneur

17. Figurehead 

26. Promoter


9.   Controller

18. Lobbyist
Voordat je de volgende vraag gaat beantwoorden, omcirkel op welke type organisatie je je richt: publiek of privaat.

2. Je wordt gevraagd jezelf te presenteren binnen een ( publieke of private ) internationaal opererende organisatie met ambitie. Welke, bij ES opgedane, vaardigheden (skills) ga je noemen die ze met jouw aanstelling gaan binnenhalen? 

Voordat je de volgende vraag gaat beantwoorden, omcirkel op welke type organisatie je je richt: publiek of privaat.

3. Kun je functies of banen noemen waarop je vanuit je European Studies diploma in alle redelijkheid zou kunnen solliciteren? Zo ja, benoem ze eens. Zo nee, ga door naar vraag 5.

4. Zo ja, hoe ben je dat te weten gekomen? (meerdere antwoorden mogelijk, wel rangorde aangeven: 1= meest relevant)
_
Door uitwisseling

_
Door stage: 

_
Door opleiding (ES)

_
Persoonlijk netwerk: 

_
Uit krant/tijdschriften/vakbladen/internet

_
Vanuit logisch redeneren

5. Wat vond je van de voorgaande vragen? ((Vul het rondje in van het voor jou passende antwoord) 

a. Heel moeilijk te beantwoorden

b. Moeilijk te beantwoorden

c. Neutraal 

d. Gemakkelijk te beantwoorden

e. Heel gemakkelijk te beantwoorden

Thema 2: Hoe evalueer je carrière voorbereidende initiatieven /evenementen georganiseerd vanuit European Studies die zouden moeten bijdragen aan jouw carrière voorbereiding. 
1. Kun je initiatieven/evenementen opsommen die European Studies op het gebied van carrière voorbereiding heeft georganiseerd? Zo ja, benoem ze eens. Zo nee, ga door naar vraag 4.

(Zo niet, ga door naar vraag 4) 

2.  Hoe ben je die te weten gekomen? (meerdere antwoorden mogelijk, wel rangorde aangeven: 1= meest relevant)
_
Via de portal: 

_
Via Blackboard: 

_
Via mondelinge overdracht van mede studenten: 

_
Via mondelinge overdracht vanuit docenten: 

_
Via ‘Link’ (hogeschoolblad, ES): 
_
Of anders:

3. Hebben deze initiatieven bijgedragen aan jouw carrière voorbereiding? (Vul het rondje in van het voor jou passende antwoord) 
· Voldeed helemaal niet aan mijn verwachtingen

· Voldeed onvoldoende aan mijn verwachtingen

· Neutraal

· Voldeed voldoende aan mijn verwachtingen

· Voldeed helemaal aan mijn verwachtingen

4. Wat heb jij aan initiatieven getoond om jezelf voor te bereiden op je carrière?

5. Wat zou je ES aanraden ten aanzien van carrière voorbereiding?

6. Waar ging je als eerste naartoe wanneer je met onduidelijkheden zat over je beroepscarrière? 
Zo ja, heeft dat geleid tot een beter carrière beeld?  

       7.   Wat is je huidige bezigheid? (Vul het rondje in van het voor jou passende antwoord) 
· Werken  
(Ga door naar thema 3)
a. Studeren
(Ga door naar vraag 8)

b. Of anders..
(Ga door naar vraag 8) 

       8.   Kun je in het algemeen stellen dat het ES studie programma jou in staat gesteld heeft om je  

voor te bereiden op je beroepscarrière?  (Vul het rondje in van het voor jou passende antwoord) 
· Zeker niet van toepassing

· Minder van toepassing

· Neutraal

· Enigszins van toepassing

· Zeker van toepassing

Einde interview, 
Hartelijk bedankt voor uw medewerking.

Thema 3: Toegepaste vaardigheden tijdens huidige baan. 

1. Welke vaardigheden, gerelateerd aan het European Studies programma, gebruik je het meeste tijdens je huidige baan? 
2. Zijn er vaardigheden die je vanuit European Studies hebt gemist, maar die wel nodig zijn binnen je huidige baan? Zo ja, welke zijn dat? 
3. Stelling: de beroepsverwachtingen, opgedaan tijdens het volgen van het European Studies programma, sluiten goed aan bij mijn huidige baan. (Vul het rondje in van het voor jou passende antwoord) 
· Volledig mee oneens

· Mee oneens

· Neutraal

· Mee eens

· Volledig mee eens
4. Kun je in het algemeen stellen dat het ES studie programma jou in staat gesteld heeft om je voor te bereiden op je beroepscarrière?  (Vul het rondje in van het voor jou passende antwoord) 
· Zeker niet van toepassing

· Minder van toepassing

· Neutraal

· Enigszins van toepassing

· Zeker van toepassing

Einde interview

Hartelijk bedankt voor uw medewerking.

Appendix 3. Results interviews with students sorted per question

The number behind the answer indicates the amount of respondents  who gave this answer. No number behind an answer indicates that only one respondent gave this answer. Grey answers indicate that this answer has not been selected by the respondents. Theme 3 is only applicable to 5 out of 10 respondents.

Thema 1: Bekendheid met de door European Studies centraal gestelde rollen, vaardigheden (skills) en beroepsprofielen. 

Naar aanleiding van een analyse over de verschillende rollen die junior European professionals waarnemen binnen de organisaties waarin zij werkzaam zijn, heeft de Academie van European Studies een aantal (management) rollen benoemd waarop ze de opleidingsinhoud hebben afgestemd. Naast European Specialist zijn er 9 specifieke rollen geprofileerd. 

1.Omcirkel de 9 rollen waarop jij denkt dat gedoeld wordt:

Overall majority, Een kleinere meerderheid

Vraag 1:

· Team Builder 



7 (1111111)
· Researcher



6 (111111)

· Mediator



4 (1111)

· Administrator



2 (11)

· Organiser



8 (11111111)
· Governor

· Analyst




3 (111)

· Entrepreneur



2 (11)
· Controller 



4 (1111)

· Advisor



6 (111111)

· Manager



5 (11111)

· Interpreter



2 (11)

· Mentor




2 (11)

· Diplomat



1 (1)

· Recruiter

· Broker (networker)


1 (1)

· Figurehead



2 (11)

· Lobbyist



8 (11111111)
· Coordinator



9 (111111111)

· Head hunter

· Secretary



2 (11)

· Innovator



6 (111111)
· Specialist

· Intercultural communicator

8 (11111111)
· Inspector

· Promotor



2 (11)

Voordat je de volgende vraag gaat beantwoorden, omcirkel op welke type organisatie je je richt: publiek of privaat.

2. Je wordt gevraagd jezelf te presenteren binnen een ( publieke of private ) internationaal opererende organisatie met ambitie. Welke, bij ES opgedane, vaardigheden (skills) ga je noemen die ze met jouw aanstelling gaan binnenhalen?
Publiek: interculturele communicatie(5), projectmatig werken(4), talen(4), samenwerken in teamverband(3), organiseren(2), presenteren, plannen, diplomatisch communiceren, onderzoeksvaardigheden, onderhandelingsvaardigheden.

Privaat: talen(5), kennis van marketing(3), Presenteren (2), interculturele communicatie(2)

onderhandelingsvaardigheden, onderzoeksvaardigheden, samenwerken in teamverband, multidisciplinair,  projectmatig werken.

Voordat je de volgende vraag gaat beantwoorden, omcirkel op welke type organisatie je je richt: publiek of privaat.

6. Kun je functies of banen noemen waarop je vanuit je European Studies diploma in alle redelijkheid zou kunnen solliciteren? Zo ja, benoem ze eens. Zo nee, ga door naar vraag 5.

Publiek: Overheid, EU, Parlementaire functies, europees platform, ambassades, beleidsmedewerker, beleidsadviseur, communicatie adviseur/medewerker op de dienst internationale samenwerking van de provincie, festival organisatie, mederwerker/projectmanager interrecht programma’s, Informatie centrum europa direct (organiseren jeugparlements) educatie centrum, consulaat assistent, gemeente beleidsfuncties, iets met communicatie, marketing communicatie, overheid, banken,  goede doelen werkzaamheden, vertegenwoordiger, 

Tip: master nodig om je te specialiseren. Nooit echt gepraat over specifieke functies, veel meer gericht op sectoren.

Privaat: Internationale organisatie-commercial, international accountmanager, web developer, ambassade, export medewerker, businessconsultant, customer service representative, functies binnen EU, functie bij international organisatie, export manager, PR, Pr medewerker, medewerker communicatie afdeling, communicatie manager, 

Tip: Je bent niet gespecialiseerd in iets, wanneer bedrijven een marketing manager zoeken, eerder in marketing studie. Diep van binnen nog niet goed genoeg voor functies, wederom meer specialisatie nodig.

7. Zo ja, hoe ben je dat te weten gekomen? (meerdere antwoorden mogelijk, wel rangorde aangeven: 1= meest relevant)
_
Door uitwisseling 

_
Door stage




 1111122

_
Door opleiding (ES) 



 11333

_
Persoonlijk netwerk



 23

_
Uit krant/tijdschriften/vakbladen/internet
 112223

       _ 
Vanuit logisch redeneren 


 12

8. Wat vond je van de voorgaande vragen? ((Vul het rondje in van het voor jou passende antwoord) 

a. Heel moeilijk te beantwoorden




b. Moeilijk te beantwoorden

1111
c. Neutraal 



111

d. Gemakkelijk te beantwoorden

111
e. Heel gemakkelijk te beantwoorden

Thema 2: Hoe evalueer je carrière voorbereidende initiatieven /evenementen georganiseerd vanuit European Studies die zouden moeten bijdragen aan jouw carrière voorbereiding. 
7. Kun je initiatieven/evenementen opsommen die European Studies op het gebied van carrière voorbereiding heeft georganiseerd? Zo ja, benoem ze eens. Zo nee, ga door naar vraag 4.

              (Zo niet, ga door naar vraag 4) 

Stagevoorbereiding(7), carrière dag, internationale markt/banenmarkt(wilwegdag) (4), ES student meets Alumni(3), bezoek Europees Parlement, carrière informatiemarkt,bedrijvendag (2), 
Tip:  de banenmarkt, niet duidelijk of het vanuit  ES of HHS komt, te vrijblijvend. Stage voorbereiding verplicht en wellicht daarom effectiever. 

8. Hoe ben je die te weten gekomen? (meerdere antwoorden mogelijk, wel rangorde aangeven: 1= meest relevant)
             _ Via de portal





11113

_ Via Blackboard




1122222

_ Via mondelinge overdracht van mede studenten
1233

_ Via mondelinge overdracht vanuit docenten

14

_ Via ‘Link’ (hogeschoolblad, ES)


5
_ Of anders: mail




1

9. Dragen deze initiatieven bij aan jou carrière voorbereiding? (Vul het rondje in van het voor jou passende antwoord) 

· Voldeed helemaal niet aan mijn verwachtingen

1

· Voldeed onvoldoende aan mijn verwachtingen

111

· Neutraal





1111

· Voldeed voldoende aan mijn verwachtingen

1

· Voldeed helemaal aan mijn verwachtingen

10. Wat heb jij aan initiatieven getoond om jezelf voor te bereiden op je carrière?
Stage(4), master(4), loopbaancentrum, d.m.v. afstudeer scriptie adviserende rol geoefend, cv op internet (monsterboard)(2), uitzendbureau, lijst met vacature websites elke dag/week bijhouden, startersbanen.nl, detacheringbureaus via internet,nationale vacaturebank, wacht tot afstuderen,naar school gaan

11. Wat zou je ES aanraden ten aanzien van carrière voorbereiding? 

Voorlichting, inhoudelijke vakken, beleidsstukken schrijven, kranten artikelen lezen en daar vervolgens beleid op schrijven, aanscherpen bewustwording skills & competences (bij diploma uitreiking keek iedereen daar verbaast van op nadat deze werden opgesomd)(2), carrière gerelateerde opdrachten implementeren, carrière voorbereiding aanbieden als verplicht vak(3), ES student meets Alumni te vrijblijvend(3), meer het veld in d.m.v. bedrijfsbezoeken voor beeldvorming van haalbare functies(2), duidelijkheid over beroepsperspectief(3), vanaf het eerste jaar het eventuele beroepsbeeld bij zowel privaat als bij publiek duidelijk maken, bedrijven uitnodigen ten informatie (een dag uit het leven van)(2), alumni contacteren, ES is breed maar toch moet je weten wat er allemaal mogelijk is,  in laatste jaar tip meegeven waar en hoe je kunt solliciteren,ES banenmarkt om bedrijf en student bij elkaar te brengen (vraag en aanbod), ministage(week) in 1e/ 2e jaar; iedere dag bij andere afdeling binnen bedrijf (publiek/privaat)gekoppeld aan Slb opdracht, 

Tip: vaardigheden/praktisch gedeelte zit goed. Omdat het een brede studie is, ook mogelijkheden je cv aan de sollicitatie aan te passen met het brede scala aan vakken en vaardigheden.

12. Waar ga je als eerste naartoe wanneer je met onduidelijkheden zit over je beroepscarrière? 
Zo ja, heeft dat geleid tot een beter carrière beeld? 

N.v.t.(4), vanwege plannen voor het volgen van een master, geen idee waar ze moest zoeken, Loopbaancentrum (ja), Studieloopbaan begeleider(ja(2),nee), met medestudenten spreken (nee), internet/google.

13. Kun je in het algemeen stellen dat het ES studie programma jou in staat gesteld heeft om je  

voor te bereiden op je beroepscarrière?  (Vul het rondje in van het voor jou passende antwoord) 
· Zeker niet van toepassing 
· Minder van toepassing

1111
· Neutraal


1
· Enigszins van toepassing
111
· Zeker van toepassing 

11

Thema 3: Toegepaste vaardigheden tijdens huidige baan. 

7. Welke vaardigheden, gerelateerd aan het European Studies programma, gebruik je het meeste tijdens je huidige baan? 
Presenteren(2), organiseren,writing in English(2), persberichten schrijven, interculturele communicatie(3), diplomatieke vaardigheden, lobbyen, Excel, verkooptechnieken, marketing & communicatie,  teamplayer, multidisciplinair, 

8. Zijn er vaardigheden die je vanuit European Studies hebt gemist, maar die wel nodig zijn binnen je huidige baan? Zo ja, welke zijn dat? 
Beleidstukken schrijven, nee, SPSS: research system waarin je gegevens kunt verzamelen bijvoorbeeld bij een enquête, time management/prioriteiten stellen.
9. Stelling: de beroepsverwachtingen, opgedaan tijdens het volgen van het European Studies programma, sluiten goed aan bij mijn huidige baan. (Vul het rondje in van het voor jou passende antwoord) 
a. Volledig mee oneens


b. Mee oneens

11

c. Neutraal

11

d. Mee eens

e. Volledig mee eens
1
Appendix 4: Plain results, search request ‘European Studies’ or ‘HEBO’ entered in Carerix

Excel sheet

College van Bestuur





Hogeschoolraad





Raad van toezicht





Academies





Centrum voor Lectoraten en Onderzoek





Diensten





Academie voor European Studies and Communication Management





International Communication Management





European Studies-3








Communicatie





European Studies-4





?








Future 





career





?








Student


skills & awareness?





?





ES4 program





?





?





-Werkveldcommissie


-Werkvelddagen


-Internships 








Management Review





?





Promotion of ES 





       Student


skills & awareness





ES4 Program





?





?





Future Career


(Labour market)





Future career





Kern Team








Opleidings


commissie





Career oriented facilities:


-Career Centre


-Regioregisseur








?





?





?





*NVAO








Internal student evaluation:


-Reflector


-Hbo-monitor








Alumni
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